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Abstract
The relationship between school psychologist internship
training and perceived preparedness to practice was
investigated.

Ninety-two school psychologists who

completed their internship in Illinois completed a
survey asking them to rate their internship experience
and indicate how well these experiences prepared them
to be a school psychologist.

Overall, participants

reported they were moderately to well prepared to be
school psychologists, although variability was noted
among individual items.

Intellectual assessment,

report writing, academic achievement assessment and
psychoeducational diagnosis received the highest mean
ratings for exposure and adequacy.

Psychologists felt

most prepared for working with the kindergarten through
high school age population, those with learning
disabilities, and those with mild mental impairments.
Chi square analysis revealed that overall women felt
better prepared (Q=.03), and reported greater emphasis
on contact with community resources during their
internship (Q=.02) than did men.

Possible reasons for

this and implications for future studies are presented.
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Chapter I
Introduction
In order to be certified as a school psychologist
in Illinois, the state requires completion of a yearlong, 1,200 hour, internship.

The Illinois State Board

of Education has specific requirements that each
internship experience must provide.

These requirements

include seven general areas to which each intern is
expected to gain experience during the course of the
internship year.

These expectations range from the

development of skills in assessment to professional
growth and development.

There has been very little

research published, however, concerning whether or not
practicing school psychologists believe their
internship experience actually did prepare them to be
competent and adaptive school psychologists.

Even

though there are guidelines describing what the
internship should be, the unanswered question is how
well do these guidelines fit with what school
psychologists actually do when they begin practicing.
The internship year is a chance for future school
psychologists to apply what they have been learning in
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the classroom.

It is a chance for them to refine the

skills they have been working on and to experience the
things that cannot be experienced in a class.
A school psychology internship in Illinois is
defined as:
(1) a full-time, training experience in a school
setting which provides an opportunity to become a
professionally oriented person and a competent,
adaptive school psychologist; (2) an experience to
enhance development of technical skills, critical
judgment, professional attitudes, responsibility,
independence, communication skills, and ability to
relate to others; (3) a cooperative venture among
the intern, supervisor, employing district,
Illinois State Board of Education and the approved
university training programs; (4) a learning and
training experience that stresses the quality and
kind of experience available, rather than a
service function to the hiring district (Illinois
State Board of Education (ISBE), 1992, p. 1).
According to the above definition, the most
prominent purpose of the school psychology internship
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is to synthesize what has been learned in the various
university classes, and to have an opportunity to apply
the skills (assessment, counseling, diagnosis, etc.)
which have been taught.
REVIEW OF RELATED RESEARCH
There are currently over 24,000 school
psychologists in the United States (Thomas & Grimes,
1990, p.441).

Most of them completed a state

certified program in order to be able to work as a
school psychologist.

Currently, in order to be a

school psychologist, in most states a person must
complete an internship during the third year of their
masters or specialist degree graduate program (Thomas &
Grimes, 1990).

Even though there are state and

national guidelines, all internships are different.
The National Association of School Psychologists
(NASP), the Illinois State Board of Education, as well
as individual researchers and school psychologists have
described what the internship experience should be.
The main points from these various descriptions follow.
NASP has set basic guidelines for minimum
expectations of the internship experience which
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individual states can use to set up their own
internship guidelines.

These guidelines set by NASP

are looked upon as the foundation for states to use to
devise their own guidelines.

The internship guidelines

provided by NASP include:
The internship experience is characterized in the
following manner:

(1) It is generally offered in

school settings and in other agencies serving
children from infancy to late adolescence;
(2) the experience is far less limited than the
practicum experience and allows the intern to be
exposed to cases, situations, etc., that are
considered representative of the role and function
of the school psychologist; and (3) the experience
is primarily a training activity and provides a
balance of training and service objectives and
functions (Thomas & Grimes, 1990, p. 950).
Furthermore, NASP states that the intern must have
at least 600 clock hours of the internship experience
in a school setting.

The school setting must provide

the availability of "children of all school ages; pupil
personnel services functioning within a team framework;
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full-range services for handicapped children of both
high and low incidence; and regular and special
educational services at the preschool, elementary, and
secondary levels" (Thomas & Grimes, 1990, p. 950).
Other guidelines suggested by NASP include continued
professional development, and attendance at staffings,
inservices, etc.

These guidelines have been fulfilled

differently by every state because they were developed
to allow each state to create individualized
programs to meet their needs.
The Illinois State Board of Education has
published the Manual for School Psychology Internship
Programs

which includes the requirements and

objectives of the internship in Illinois.

The handbook

notes that "the school psychology internship experience
has been modified to reflect contemporary developments
in the field of professional school psychology and is
seen as an opportunity to develop and refine
consultation and intervention skills as well as the
child study-related functions" (ISBE, 1992, p. 2).
The basic areas which are required of the school
psychologist intern in Illinois include:
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knowledge of public school organization and
operation, familiarization with the multiple roles
and functions of the school psychologist,
effective usage of available community resources,
development of skills in assessment, development
of communication and consultative skills and the
ability to engage in teamwork efforts, development
of individual/group counseling and consultative
intervention skills, skills in educational
research and evaluation, and professional growth
and development through continued inservice
training, observation, and study
(ISBE, 1992, p. 1).
The school psychology intern, according to the
Illinois State Board of Education, needs to have a
broad understanding of how the school system works.
This would include interacting with the administration,
being knowledgeable of services available and who is
responsible for specific special educational services,
and becoming familiar with state and local guidelines.
Interns might be required to meet with the
superintendent, attend a Parent Teacher Association
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meeting, or visit various special classes in the
district.

Hyman and Meyers (1973) reported that

activities such as these allow the intern to observe
the social dynamics and interpersonal relationships
which have an impact on how the school psychologist is
perceived and how he or she might best be productive.
Alessi, Lascurettes-Alessi, and Leys (1981) and Kramer,
Conoley, Bischoff, & Benes (1991) also reported that
becoming knowledgeable about the school system in
general is vital for the internship.
The school psychology internship should provide as
many experiences as possible which will enable the
intern to be exposed to the many roles and functions of
the school psychologist.

The Illinois State Board of

Education (1992) suggests ways of meeting this
objective might include meeting with the Supervisor of
Psychological Services to discuss the process of
administering services, observing clerical procedures
relevant to school psychological services, attending
meetings of the school psychology staff, observing and
talking to school psychologists in another district,
and receiving training experiences at all levels.
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Another goal of the internship is to become a
knowledgeable and effective user of available community
resources.

The school psychologist must be aware of

community support groups for parents, private
institutions, federal and state programs not related to
the schools, and how the referral process to these
agencies works. Catterall (1973) and Kramer et al.
(1991) stressed the importance of school psychology
interns having direct contact with community resources.
Although efforts are being made to broaden the
role of the school psychologist, assessment for
placement in special education is the role in which the
school psychologist spends the most time. Indeed,
Martin, Duffey, and Fischman (1973) reported that
interns spend the greatest amount of time involved in
the assessment process (test administration,
observation, interviewing, and report writing).
Therefore, refinement of skills in assessment should be
a fundamental task in the school psychology internship.
Copeland and Miller (1985), Hyman and Meyers (1973),
Pfeiffer and Marmo (1981), and Phillips (1981) report
that assessment is one of the most important functions
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an internship should provide.
The Illinois State Board of Education (1992)
supplies guidelines addressing the role of assessment
during the internship experience for the completion of
this objective:
The intern must (1) have experience in the
diagnostic evaluation of children representing a
wide variety of learning and/or behavior problems
which will necessitate the use of a number of
specific instruments; (2) develop skills in
identifying factors which influence learning
efficiency and classroom behavior; (3) learn how,
when and why to obtain information from a variety
of sources which will help present a complete and
thorough appraisal of a child's school
difficulties;

(4) learn to integrate data from

these sources into a meaningful evaluation
characterized by clear communication,
thoroughness, conciseness, and most important,
realistic educationally based recommendations for
treatment

(p.10).

Catterall (1973) suggested competency in the
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following areas of assessment:

intelligence,

achievement, personality, adaptive functioning, and
visual motor functioning.

Catterall (1973) also

specified that the intern should have experience
assessing all ages of children with which a school
psychologist will come in contact.

Kramer et al.

(1991) not only suggested the areas which are mandated
by the Illinois State Board of Education, but also
recommended the "development of child, family, and
systems assessment skills providing a direct,
continuous link between assessment and subsequent
intervention activities" (p. 557).
The Illinois State Manual for School Psychology
Internship Programs (ISBE, 1992) provides examples of
experiences which would be acceptable for the intern to
complete the assessment objective.
include:

These experiences

evaluating different handicapping conditions

at various age levels; being exposed to a variety of
referral problems, including preschool screening,
classroom management problems, underachieving children,
gifted program eligibility, and retention or promotion;
conducting diagnostic clinical interviews with
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students; and systematically observing children in
various aspects of the educational program.
A fast-growing trend in school psychology is the
role of the school psychologist as consultant.
Therefore, the "development of communication and
consultative skills and the ability to engage in
teamwork efforts" (ISBE, 1992) is a required part of
the internship.

In order to be an effective

consultant, Hyman and Meyers (1973) suggested that the
school psychologist should be able to fill the roles of
both an educator and psychologist.

This would mean

that the school psychologist should have a great
understanding of education and what is expected of
teachers, counselors, and school administrators.

Hyman

and Meyers did acknowledge that most school
psychologists do not have an adequate background in
education, therefore, they suggested that interns make
an effort to interact with and observe teachers as much
as possible in order to become competent in this area.
Kramer et al. (1991) suggested that interns have the
opportunity to consult with a variety of professionals,
including educators, medical services, community
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agencies, and social service and legal personnel.

In

addition, Catterall (1973) recormnended that the intern
have an opportunity to consult with parents,
administrators, other school personnel (speech
pathologist, school nurse, etc.).

Phillips (1981)

identified the role of consultant as one of six primary
activities of the school psychology intern.

Martin

et

al. (1973) reported the consultation process to be the
second most cormnon activity of school psychology
interns.
Experiences which would enhance consultative
skills include:

actually participating in formal case

conferences which include a variety of school
personnel; conferring informally with teachers and
principals; participating on a pupil personnel service
team with responsibility for individual child study;
and providing consultation on a pre-case study referral
using an indirect service delivery model (ISBE, 1992).
Counseling is an area in which most school
psychologists spend little time.

However, development

of individual/group counseling and consultative
intervention skills is a necessity of the internship
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experience.

It is apparent that opinions on the

importance of counseling skills are more diverse than
those for other areas, such as assessment and
consultation.

Phillips (1981) ranked individual and

group counseling to be the most important activity of
the school psychology intern.

Catterall (1973) and

Kramer et al. (1991) also agreed that the intern should
have experience in both individual and group counseling
across all ages of students.

Many other studies,

however, do not mention counseling as part of the
internship experience (e.g., Hyman and Meyers, 1973;
Kramer et al., 1991; Martin et al., 1973).
Internship experiences that would help develop
counseling skills include:

counseling both regular and

special education students; providing group counseling;
providing crisis intervention services to students,
teachers, and administrators; and developing and
implementing various remediation or intervention
strategies (ISBE, 1992).
Psychology is a field in which new studies and
methods for assessment and treatment are constantly
being published.

Consequently, the school psychologist
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intern is expected to be actively involved in
educational research and review.

The Illinois State

Board of Education (1992) provides the following
rationale for this objective: "school psychologists
must find the time to examine their methods of
functioning and to evaluate the effectiveness of these
methods.

The internship provides the ideal opportunity

to meet this need to refine the skills for such
research and evaluation" (p. 13).

Catterall (1973),

Kramer et al. (1991), and Phillips (1981) agree that
interns should spend a portion of their internship
involved in research.

The school psychologist intern

might become involved in a variety of projects to meet
the research objective of the internship.

Suggestions

from the Manual for School Psychology Internship
Programs (ISBE, 1992) include:

conducting research or

special studies of personal interest; participating in
ongoing research or evaluation studies in the schools;
interpreting research findings to teachers, parents,
and administrators; reading appropriate journals and
texts dealing with psychological and educational
research; and evaluating the effectiveness of
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recommended special education placements.
One other area suggested by the Illinois State
Board of Education to be included in the internship is
in the area of professional growth and development.
This would involve continued inservice training,
observation, and study, with respect to ethical
considerations and legal aspects.

Catterall (1973)

stated that involvement in local, state, and national
school psychology organizations, as well as attendance
at professional conferences is appropriate for the
school psychology internship.

Kramer et al. (1991)

believed the internship should provide experiences
which expose the intern to national and state ethical
guidelines, juvenile justice systems, expert witness
responsibilities, and child advocacy.

Appropriate

activities which would meet this guideline include:
attending regional meetings of school psychologists,
becoming a member of professional organizations;
attending professional psychology conferences;
attending meetings concerned with ethics, legal
concerns, and social issues; and conducting inservice
training programs for school personnel (ISBE, 1992) .
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Other research and professionals in the field also
suggest other areas, such as vocational/career training
and multicultural training, as important experiences to
include in the internship.
Vocational and career training has been documented
by Hohenshil (1975) and Medway (1978) as being an
important part of the school psychologist's training
process.

Hohenshil (1975) stated that school

psychologists can make important contributions to
students in three areas:

by identifying students most

in need of career guidance; by consulting with career
education teachers regarding developmental issues and
classroom management; and by designing and evaluating
career education programs themselves.

In the

internship, Medway (1978) suggested that interns spend
time with both vocational education teachers and
guidance counselors during the course of their
internship.

These experiences would enable the school

psychologist to better serve as a consultant to
vocational teachers, and in addition, enable them to
make better recorrunendations concerning vocational
placement and goals.
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One other area not mentioned in the Manual for
School Psychology Internship Programs

as a necessary

experience in the internship is multicultural training.
However, since we are now living in a multicultural
country, experts (Copeland, 1982; Dana, 1993; Kramer et
al, 1991; Rogers, Ponterotto, Conoley, & Weise, 1992)
suggest that this should be an important part of the
internship.

The inclusion of multicultural issues is

fairly recent in the training of school psychologists.
Dana (1993) cited a study in which 60 percent of
training programs did include ethnic minority content,
and the integration of the content was provided through
coursework and internships.

Copeland (1982) suggested

including specialized internship sites to allow interns
to experience working with multicultural populations.
Kramer et al.

(1991) proposed that interns work with

members of diverse ethnic/racial and socioeconomic
groups in both public and private settings.
al.

Rogers et

(1992) reported that almost 70% of schools included

in their survey required their students to spend only
25% or less of their internship hours with minority
populations.
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Dana (1993) suggested interns have the opportunity
to assess several different minority populations,
including African American, Asian American, Hispanic
American, and Native American.

Dana cautions one to

remember the differences one might encounter in
cultures, and that interns should try to become
familiar with these cultures in order to become
effective psychologists.
After reviewing the NASP and state guidelines as
well other published opinions, it appears that the
internship experience should consist of a wide variety
of activities.

Some of these experiences involve

refinement of skills that might first be learned in the
classroom and include assessment, consultation and
counseling, educational research and evaluation,
vocational and career counseling, and multicultural
awareness.

Of course, the internship experience will

expose individuals to practical applications of these
skills.

The internship also allows school

psychologists to become knowledgeable of the public
schools' organization and operation as well as
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community resources.

Professional growth and overall

familiarization with the roles of the school
psychologist also can occur during the internship year.
very little research has been completed which
examines whether or not school psychologists believe
their internship experience actually did prepare them
to be a practicing school psychologist. The primary
purpose of this study was to examine how well the
internship prepares one to practice.

Another goal of

the study was to provide information concerning the
usefulness of the internship experience to those who
develop the internship plans and to those who supervise
interns, as well as those who train at universities.
This study surveyed mainly current Illinois
certified school psychologists who were in attendance
at the 1994 Illinois State School Psychologists
Association conference.

The survey required them to

rate their internship experiences and to indicate how
well these experiences prepared them to be a school
psychologist.

The participants also had the

opportunity to offer their comments on the most
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beneficial and least beneficial experiences in their
internship.
Hypothesis.
The survey developed for this study included the
required components of the school psychologist
internship as determined by the Illinois State Board of
Education and NASP, and additional components suggested
by researchers in the field of school psychology.

It

is expected that internship compqnents which encompass
the traditional role of the school psychologist (e.g.,
intellectual assessment, report writing,
psychoeducational intervention, and working with the LD
population) will have the most exposure in training.
significant positive relationship is expected between
the amount of exposure and preparedness for specific
areas in the internship experience.

A
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Chapter II
Method
Overview
Certified school psychologists attending the
Illinois School Psychologists Association conference
(ISPA), February 1994, were the participants of this
study.

Surveys were also randomly mailed to 100

Illinois certified school psychologists in May 1994.
The survey asked the participants to describe and rate
the adequacy of their internship experience.
Subjects
The participants of the survey were school
psychologists who were certified to practice in the
state of Illinois.

Fifty-seven completed the survey at

ISPA and 44 (out of 100 mailed out) returned theirs via
the mail.

Of the 101 surveys returned, nine were

discarded because the respondent either did not
complete background information, was an intern at the
time of the survey, or failed to complete the entire
survey.

All analyses were conducted, therefore, using

92 surveys.

The gender breakdown included 28 males
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{30.4 %) and 64 females {69.6 %) .

The gender breakdown

of this study is representative of the gender make-up
of NASP membership.

NASP membership is comprised of

30% male and 70% female {Dawson, Mender, & Hyman).
Sixteen {17.4%) of the respondents reported a Masters
degree as their highest degree, 48 {52.2 %) indicated
Masters+ as highest degree, 20 {21.7 %) had a
Specialist degree, while 7 {7.6 %) reported having a
Doctorate.

The range of years working as a school

psychologist was 2-32 years {M=11.30, Median = 10,
SD=7.31). Participants were certified between 1966 and
1993 {M=1982, Median=1983, SD=7.11).

Twenty-two {23.9

%) subjects reported their work settings to be rural;
20 {21.7%) subjects reported their setting to be urban;
and 46 {50%) subjects reported they are currently
working in a suburban setting.

Eighty {87.8 %)

reported their degrees came from a university in
Illinois, while twelve {13.0 %) received their degrees
elsewhere.

Of the 92 participants, 89 {96.7 %) were

working in a school setting at the time of the survey,
and three {3.3 %) were not.

Fifty-eight {63.0 %)
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completed their internship in a school district, while
31 (33.7 %) worked in a special education cooperative.
Instrument
The instrument consisted of a three-section survey
devised by this writer (see Appendix A) and was
developed based on a review of what professionals and
organizations related to school psychology have
indicated as desirable or necessary components of the
internship experience.

The first section (Section A)

consisted of biographical data (sex, highest degree,
years worked as a school psychologist, year certified,
work setting, whether or not degree was received in
Illinois, currently in school setting, and setting of
internship) .
Section B asked the participants to rate 17
content areas (i.e. intellectual assessment, group
counseling, etc.) on a

four-poin~

Likert scale.

First,

the participants rated how much exposure to the content
area they had during the internship (l=no emphasis,
2=little emphasis, 3=moderate emphasis, 4=great
emphasis) .

Next, participants rated to what degree
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that exposure had prepared them to be a practicing
school psychologist, also based on a four-point scale,
{l=no training, 2=slightly prepared, 3=moderately
prepared, 4=well prepared) .
The participants also described the extent of
their exposure to 15 different populations during the
internship (gifted, physically disabled, etc.) on a
scale of 1 to 4 {l=no emphasis, 2=little emphasis,
3=moderate emphasis, and 4=great emphasis).

Then

participants rated on a four-point scale (l=no
training, 2=slightly prepared, 3=moderately prepared,
4=well prepared) to what degree the exposure to the
various populations prepared them to work with these
groups.
Participants also rated on a four-point scale four
areas of exposure that are required of the internship
(professional growth and development, roles and
functions of school psychologists, general knowledge of
school functioning, and contact with community
resources), and then gave an overall numerical rating
reflecting how well their internship prepared them to
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be a school psychologist.
Section three consisted of three open-ended
questions and statements about the internship.
Participants were asked to provide their comments
concerning their most beneficial experiences, least
beneficial experiences, and finally any other comments
they might have about their internship experience.
Procedure
All attendees of the 1994 Illinois School
Psychologist Association conference (held in February,
1994) were provided with a survey in their conference
packet.

A return box was placed in a conspicuous

location at the conference, or the participants could
return the survey in the mail.

Only eight respondents

returned their survey through the mail.

In May 1994,

100 surveys with postage-paid return envelopes were
randomly sent to 100 school psychologists certified in
the state of Illinois.
return rate was 44%.

As mentioned earlier, the
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Chapter 3
Results
Results are

presented in three sections.

The

first section describes content area ratings, and the
second section presents the population ratings.

The

final section presents participants' ratings of their
overall internship experience as well as those for the
required internship experiences. ·Preliminary analysis
found no significant effects related to degree or work
setting (urban, rural suburban) and these factors were,
therefore, excluded from further analyses.
Content Areas
The mean ratings for exposure to the different
content areas during the internship are presented in
Table 1.

The overall mean rating for content exposure

(on a four-point scale) was 2.61 (SD=.40), and the
overall mean rating for adequacy of content exposure
was 2.61 (SD=.49).

Both of these means fall within the

little to moderate rating range of the scale, although
as Table 1 indicates, there was variability related to
how individual items were rated.

Content exposure

Internship
32

significantly correlated with content adequacy,
£(91)=.83, p<.01.

Correlational results also indicated

that the less time that had elapsed since an internship
experience, the more content areas experienced, £{91}=24, p<.05.

Insert Table 1 here.

Intellectual assessment was the content area which
received the highest mean rating for both exposure and
adequacy of training.

Report writing, academic

achievement assessment, and psychoeducational diagnosis
closely followed in the ratings.

Content areas which

appeared to have little to no emphasis included group
counseling, multicultural training/awareness,
educational research, and vocational/career training.
Twelve (13%) respondents indicated that they would have
preferred to have more exposure to both individual and
group counseling in the open-ended questions section.
Population Exposure.
The mean ratings for the population exposure
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section of the questionnaire are presented in Table 2.
The overall mean rating for population exposure (on a
four-point scale) was 2.57 (.46); the overall mean of
the adequacy for population exposure was 2.56 (.50).
The amount of exposure (to a population) correlated
significantly with the adequacy of that exposure
£(91)=.85, Q,.01.

The number of years having worked as

a school psychologist correlated negatively with
ratings of exposure to the total and different
populations during internship, £{91}=-.22, 2<.05;
indicating that the more recent one's internship
experience, the more adequately exposed to various
populations one felt.

Insert Table 2 here.

As indicated in Table 2, participants reported
that they received the most adequate exposure to the
following populations:

students who were learning

disabled, the kindergarten through fifth grade age
group, junior high students, students with a mild

Internship
34

mental impairment, high school students, and those who
were behaviorally disordered.

Seventeen (18%)

respondents indicated in response to the question "what
did you find to be the most beneficial experience in
your internship" that their exposure to a variety of
handicapping conditions was the most beneficial in
their internship year.

Participants indicated that

they had the least exposure to the eighteen to twentyone age group, students who were gifted, and the birth
to age three age group.
Required Experiences.
Overall, participants reported that they were
moderately to well prepared to be school psychologists
as a result of their internship experience in general,
(M=3.27, SD=.65).
Participants reported to have had moderate to
great emphasis during their internship in the areas of
professional growth and development {M=3.32,SD= .69),
exposure to the roles and functions of the school
psychologist {M=3.56, SD=.54), and general knowledge of
school functioning {M=3.2, SD=.74).

Eleven (12%)
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respondents indicated through comments in Section 3
that they gained the most professional growth through
contact with more than one psychologist.

Contact with

community resources, however, received less emphasis
(M=2.56, SD=.82).
Chi square analysis determined that sex of
respondent was not related to ratings of knowledge of
school functioning, exposure to the roles and functions
of a school psychologist, and professional growth and
development.

Analysis did reveal, however, that

overall women felt better prepared (M=3.39) X2 (2)=6.72,
2=.03, and reported greater emphasis on contact with
community resources (M=2.60) during their internship,
X2 (3)=9.88, 2=.02, than did men (M=3.0, M=2.44,
respectively).

Table 3 shows that approximately 77% of

the men felt slightly to moderately prepared to be a
functioning school psychologist as a result of their
internship experience, while over 93% of the women
indicated they felt moderately to well prepared.
evident in Table 4, 60%

As

of the men reported little

emphasis on community resources, while approximately
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50% of the women described their contact with community
resources as receiving moderate to great emphasis
during their internship year.

Insert Table 3 here.

Insert Table 4 here.
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Chapter IV
Discussion
The present results indicate that the school
psychologists surveyed felt that overall their
internship experience adequately prepared them to be
practicing school psychologists.

They reported that

the internship adequately emphasized the role and
function of the school psychologist as well as the
functions of the school.

The traditional role of the

school psychologist as one who assesses, diagnoses, and
writes reports was well represented in their internship
experience.

They had the most exposure to children

with learning disabilities, behavioral problems, and
mild mental handicapping conditions.

Those surveyed

also noted that they had adequate exposure to all ages
of the traditional school-age child (kindergarten
through high school) .

School psychologists also noted

adequate opportunities to attend conferences and
inservice training.
Areas that received less emphasis during
internship experiences included behavior assessment,
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visual/motor functioning assessment, teacher
consultation, personality assessment, intervention
(both educational and behavioral) , parent consultation,
assessment of adaptive functioning, individual
counseling, and promotion/retention decisions.
Nontraditional students (birth to age 5, 18-21, and
gifted) were not a part of many internships.

In

addition, internships provided little exposure to low
incidence populations (emotionally disturbed, severe
mental impairment, and physically disabled).

One other

population which received little_exposure was students
with attention deficit disorder.

Although educational

research, multicultural training, group counseling, and
contact with community resources are today considered
to be important parts of the internship, those surveyed
did not report adequate exposure in these areas.
Significant correlations were found, however, between
both content and population exposure and the less time
that had elapsed since the internship year.

This

indicates that those who completed more recent
internships may be more adequately exposed to these
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areas (multicultural training, etc.) than those who
completed their internships earlier.

Future research

should examine this possibility in more detail.
Exposure to the various aspects of training
correlated highly with ratings of the adequacy of that
exposure.

Similarly, exposure to the various

populations correlated highly with descriptions of the
adequacy of that exposure.

One might hypothesize, that

one might feel adequately trained in some area with
little exposure because of the quality of the training
or that they could feel less than adequately trained
even with a great deal of exposure--but respondents
seemed to associate adequacy with amount of exposure.
Implications for planning

intern~hips

and the actual

internship experience may mean more exposure for the
intern in various areas.

Certainly multicultural

training and awareness is an area which should be
heavily addressed in the internships of the present and
future.

It may also be important to be sure the intern

understands that most likely they will have minimal
interaction with certain low incidence populations even
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when they are practicing as a certified psychologist,
therefore, the amount of exposure (even if it is
minimal) they receive during the internship may indeed
adequately prepare them to work with these populations.
These results may reflect that those specially trained
in these low incidence areas are used with these
populations.
Women felt better prepared overall than did men.
Reasons for this finding might include the fact that
school psychology has been traditionally a female
field, and maybe women felt more comfortable during
their internship.

Teaching is also a primarily female

field, so it is possible that better rapport was
established between the women.

Men may have been

treated differently during the internship by other
psychologists, teachers, and administration because
they may have not been as comfortable in working with
male psychologists.

Men may have been supervised by

women during their internship, and possibly the
relationship was less comfortable than a same-sex
supervisor/supervisee dyad.

Men may have lacked
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adequate role models.

Another possibility would be

that women may establish rapport better and/or easier
than men, due to the fact that women may have had more
experience with children before the internship through
babysitting, etc.

It is possible that women were

actually better prepared, but this was not measured.
For whatever reasons, women perceived themselves to be
better prepared than men.

In order to determine why

women reported better internship experiences than
men,and if this finding holds up across studies, more
research is needed in this area.
Females reported greater emphasis on community
resources than men reported during their internships.
Possible reasons for this might include that women may
have taken more initiative in researching community
resources than men; community resources generally cater
to the needs of women and children, therefore, women
may have felt more comfortable working with these
agencies.

Future research is

ne~ded

to answer this and

other questions.
Participants did feel adequately prepared in the
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areas which encompass the traditional roles of the
school psychologist.

As the needs of the schools are

changing as well as the perceived role of the school
psychologist, perhaps the content of the internship
should be changing, too.

School psychologists

currently emerging from training programs are expected
to be well-trained in a wide range of areas, as is
obvious through the extensive internship guidelines
provided by the various professional organizations and
state certification offices.

It seems that the focus

of the internship needs to change from the traditional
role of the school psychologist as diagnostician to the
school psychologist as consultant, counselor, and
diagnostician.

School systems in general appear to be

expecting school psychologists to serve in more than
solely the diagnostician role.

Because of the

comprehensiveness of their training, school
psychologists are expected to be the in-house "expert"
in many areas such as dealing with crisis, behavioral
modification, educational planning, and educational
consultant.

School psychology is making a paradigm
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shift, moving from the role as assessor to roles
"related to functional assessment, interventions, and
evaluation of student progress"

(Reschly & Ysseldyke,

1995, p. 26), and its training programs must be a part
of this movement, as well.

This need for change is

apparent through the content areas in the survey in
which the participants reported needing more training,
such as multicultural training/awareness,
vocational/career training, group counseling, and
educational research.

New areas in which school

psychologists are expected to have knowledge are
emerging, including curriculum-based measurement and
inclusion.

Interns must have hands-on training in

these areas in order to be adequately prepared to
function independently in the future.

It is important

for the intern to be exposed to the area of educational
research so they will be prepared to research areas of
interest or areas in which they have little knowledge,
should the need arise.

Additionally, the school

psychologist should attempt to keep up to date on the
latest research in the field of school psychology,
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therefore, it is important to have knowledge of where
and how to locate information.
Future research in the area of internship training
might address several issues.

One issue might take a

closer look at the gender differences which were found
in this study and attempt to decipher why these
differences were found, if they hold up across samples
and over time, and how to increase male's perceptions
of their internship or their actual internship if it is
the case that male's internship experience is not as
adequate as female's.

Another area to investigate is

how internship sites are addressing the areas in which
school psychologists felt they had not been adequately
trained and if today's interns hold these same
perceptions.

References
Alessi, G.J., Lascurettes-Alessi, K.J., & Leys, W.L.
(1981). Internships in school psychology:
Supervision issues.

School Psychology Review,

1.Q(4), 461-469.
Catterall, C.D.

(1973).

A competency based school

psychology internship.

Journal of School

Psychology, 11(3), 270-275).
Copeland, E.P., & Miller, L.F.

(1985).

of prospective school psychologists:
practitioners' viewpoint.

Training needs
The

Journal of School

Psychology, 21, 247-254.
Dana, R.H.

(1993) .

Multicultural assessment

perspectives for professional psychology.

Boston:

Allyn and Bacon.
Dawson, P., Mendez, P., & Hyman, A.

(1994, September).

Average school psychologist's salary tops $43,000.
Communique, pp. l, 6,7.
Hohenshil, T.H.

(1975).

Call for redirection:

A

vocational educator views school psychological
services.

Journal of School Psychology, 11(1),

58-62.
Hyman, I., & Meyers, J.

(1973).

Training for change:

A university supervised internship in a single

Internship
46
setting.

Journal of School Psychology, 11(2),

161-167.
Illinois State Board of Education

(1992).

Manual for

School Psychology Internship Programs.

(Available

from Illinois State Board of Education,
Department of Special Education, 100 North First
Street, Springfield, Illinois 62777-0001).
Kramer, J.J., Conoley, J.C., Bischoff, L.G., & Benes,
K.M.

(1991).

Providing a continuum of

professional training:

The Nebraska psychology of

schooling project and the Nebraska internship
consortium in professional psychology.

School

Psychology Review, 20(4), 551-564.
Martin, R.P., Duffey, J.D., & Fischman R.

(1973).

A

time analyis evaluation of an experimental
internship program in school psychology.

Journal

of School Psychology, 11(3), 263-268.
Medway, F.J.

(1978).

psychologists

An approach to training school

in career education.

Career

Education Training, 18(4), 243-245.
Pfeiffer, S.I., & Marmo, P.

(1981).

The status of

training in school psychology and trends toward

Internship
47
the

future.

Journal of School Psychology, 19(3),

211-216.
Phillips, B.N.

(1981).

Experiences of school

psychology interns in psychology internship
centers.

Journal of School Psychology, 19(3),

217-221.
Prus, J.S. & White, G.W.

(1990) .

A summary of

certification requirements for school
psychologists.

In A. Thomas & J. Grimes (Eds.),

Best practices in school psychology II (pp. 899907).

Washington, D.C.:

NASP.

Reschlsy, D.J. & Ysseldyke, J.E.
psychology paradigm shift.

(1995).

School

In A. Thomas & J.

Grimes (Eds.), Best practices in school pyschology
III

(pp. 17-32).

Washington, D.C.:

NASP.

Rogers, M.R., Ponterotto, J.G., Conoley, J.C., &
Weise, M.J.

(1992).

school psychology:

Multicultural training in
A national survey.

School

Psychology Review, 21(4), 603-616.
Ross, R.P., & Sisenwein, F.E.
in internship supervision.

(1990).

Best practices

In A.Thomas & J.

Grimes (Eds.), Best practices in school psychology

Internship
48

II

(pp. 441-454).

Thomas, A., & Grimes, J.

Washington, D.C.:
(Eds.).

(1990).

NASP.
NASP

standards for training and field placement
programs in school

psychology. Best practices in

school psychology II (pp. 941-962).
D. C.:

NASP.

Washington,

Internship
49
Table 1
Mean Ratings* for Exposure in Internship and Adequacy of Training

Item

Exposure

Adequacy

M

M

SD

Intellectual Assessment

3.83

. 40

3.70

.55

Report Writing

3.58

.60

3.51

.66

Academic Achievement Assessment

3.57

.62

3.45

.65

Psychoeducational Diagnosis

3.36

.74

3.26

.70

Behavior Assessment

2.95

.90

2.90

.90

Visual/Motor Functioning Assessment 2.94

.87

2.98

.86

Teacher Consultation

2.82

.81

2.75

.81

Personality Assessment

2.79

.89

2.89

.89

Psychoed/Behavorial Intervention

2.73

.85

2.66

.84

Parent Consultation

2.60

.93

2.63

.89

Adaptive Functioning Assessment

2.40

.94

2.59

1.00

Individual Counseling

2.23

.90

2.25

.86

Promotion/Retention Decisions

2.05

.95

1.99

.95

Group Counseling

1.98

1. 01

2.06

1. 00

Multicultural Training/Awareness

1. 74

.81

1. 81

.94

Educational Research

1. 64

.80

1.84

.95

Vocational/Career Training

1. 37

.61

1.49

.74

Overall Mean Rating

2.61

.40

2.61

.49
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Table 2
Mean Ratings* for Population Exposure and Population Adequacy

Item

Exposure
M

Adequacy
SD

M

SD

Learning Disabled

3.73

.50

3.52

.64

Kindergarten-5th grade

3.61

.65

3.50

.75

Junior High

3.37

.69

3.30

.75

Mild Mental Impairment

3.35

.74

3.29

.78

High School

3.08

.88

3.00

.89

Behaviorally Disturbed

3.00

.81

2.88

.84

Emotionally Disturbed

2.69

.94

2.58

.85

Preschool

2.47

1. 09

2.53

1.10

Severe Mental Impairment

2.44

.90

2.66

.98

ADHD

2.17

1. 04

2.23

1.00

Physically Disabled

2.06

.87

2.09

.83

18-21

1. 67

.84

1. 86

.98

Gifted

1. 56

.76

1. 72

. 95

Birth-age 3

1.28

.60

1.40

.73

Overall Mean Rating

2.57

.40

2.56

.44

(*note. Based on a 4-point scale)
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Table 3
Percentage of Women and Men Who Felt Slightly, Moderately, or Well
Prepared to be a School Psychologist
Slightly
Prepared
Men
{n=27)

22.2
{n=6)

Women
{n=63)

6.3
{n=4)

note.

p=.03

Moderately
Prepared
55.6
{n=15)
49.2
{n=31)

Well
Prepared
22.2
(n=6)
44.4
(n=28)
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Table 4
Percentage of Women and Men who Indicated Various Amounts
Emphasis Community Resources Received During their Internship
No
Emphasis
Men
(n=27)
Women
(n=63)
note.

9.5
(n=6)
p=.03

Little
Emphasis

Moderate
Emphasis

Great
Emphasis

59.3
(n=16)

37.8
(n=;lO)

3.7
(n=l)

39.7
(n=25)

31.7
(n=20)

19.0
(n=12)

of

Appendix A
Note: If you have completed more than one internsnip, please base
your answers on your first internship. Please complete this survey
only if you did your internship in Illinois.
SECTION A
Check the appropriate blank for each item.
1. Sex: Male
Female
2. Highest Degree: Masters
Masters+
Specialist
Doctorate
3. Years worked as school psychologist: ~years
~~
4. Year Certified
5. Work setting: Rural
Urban
Suburban
6. Did you receive your degree in Illinois? Yes~ No~7. Are you currently working in a school setting? Yes
No
8. Where did you do your internship? school district - special education cooperative~~ other(explain)===:
SECTION B
For each area listed, please indicate how much exposure you had in the area durin~
your internship, and then to what degree that training prepared you when you became
certified and began practicing as a school psychologist.
Use the following four-point scales to complete this section:
Exposure in Internship
No
Emphasis
1
~deguacy

B.
~.

).

)

.

L•

I.
~

.

I •

3

Great
Emphasis
4

Slightly
Prepared
2

Moderately Well
Prepared Prepared
3

4

Intellectual Assessment
11.
Visual/Motor Functioning
===:=Behavior Assessment
Assessment
_ _Academic Achievement Assessment 12.
Personality Assessment
~~Adaptive Functioning Assessment 13.
-~Teacher Consultation
-~Psychoeducational Diagnosis
14.
--Parent Consultation
~~Individual Counseling
15.
--Group Counseling
-~Educational Research
16.
--Report Writing
~~Vocational/Career Training
17.
~-Promotion/Retention
~~Multicultural Training/Awareness
-~ Decisions
~~Psychoeducational/Behavioral Intervention

~TERNSHIP

L
L

Moderate
Emphasis

of Training during Internship
No
Training
1

1.
2.
3.
4.
5.
6.
7.

Litt.le
Emphasis
2

EXPERIENCE WITH THE FOLLOWING POPULATIONS
_ _Gifted
26.
~~Emotionally Disturbed
ADHD
27.
Birth-age 3
--Preschool
===:=Physically Disabled
28.
~~Learning Disabled
29.
===:Kdg-Sth grade
~~Mild Mental Impairment
30.
Junior High
--High School
~~Severe Mental Impairment
31.
--18-21
~~Physically Disabled
32.
~~Behaviorally Disturbed
(OVER)

~xposure

in Internship
No
Emphasis
1

Little
Emphasis
2

Moderate
Emphasis
3

Great
Emphasis

4

?lease rate the exposure you had in your internship in the following areas:

33.

General knowledge of school functioning (contact with administration,
knowledge of related services, etc.>~~

34.

Exposure to the roles and functions of the school

35.

Contact with community resources (community support groups,
government-supported programs, etc.>~~

36.

Professional growth and development (inservice training,
conference attendance, etc.)

37.

Using the following scale, what is the overall numerical rating of your
internship as it prepared you to be a school psychologist?~~
Not
Prepared
1

Slightly
Prepared
2

Moderately
Prepared
3

psychologist~~

Well
Prepared
4

>ECTION C
3ased on your internship experience, please answer the following questions:

L.

WHAT DID YOU FIND TO BE THE MOST BENEFICIAL EXPERIENCE IN YOUR INTERNSHIP?

~.

WHAT DID YOU FIND TO BE THE LEAST BENEFICIAL EXPERIENCE IN YOUR INTERNSHIP?

3.

ANY OTHER COMMENTS ABOUT YOUR INTERNSHIP EXPERIENCE OR THIS QUESTIONNAIRE:

rHANK YOU FOR YOUR TIME AND ASSISTANCE!
Cf you would like a summary of the results of this survey, please contact:
Pat Krones
~ndrews Hall Apt. 91
:harleston, IL 61920
~ary

